Lecturer's Style

Leamn your lecturer’s style and pay attention
to the instructor’s cues that indicate structure
in the lecture, the relationships among ideas,
and the relative importance of ideas. These
cues include transitional phrases and words,
body language, volce tone and pace,
repetition of ideas, and the time spent on
certain subjects. Some lecturers speak slowly,
some use outlines and overheads, some
summarize their lectures, some repeat or
highlight important points...and some don't.
Some may increase or decrease the volume at
which they are speaking, write something on
the board or an overhead, or, they may even
simply state “This will be on your exam”, By
listening for the cues your instructor gives,
you will be able to identify crucial material,

Review

Review your notes regulardy and
cumulatively, looking for developing course
themes, and relationships between the ideas
of successive lectures to see the organization
of the course content as it develops over the
term. Looking for relationships can assist
you in “seeing the big picture” which Is
important to your overall comprehension
and recall of the course material. Your review
of notes should bring together lecture notes
with any notes you have taken from the
course readings. Reviewing your notes will
allow you to address any concerns you had
with the material or add thoughts you had
about the lecture while tt is still fresh in your
mind, and will make reviewing for your oxam
a much less onerous task.

Note-taking at University

version 1/1
® 2001 Leaming Skills Program,
Counselling and Development Centre
148 Behavioural Sciences Building
York University,
4700 Keele Street,

Toronto, Ontaro

M3) 1P3

Online at : http://www.yorku.ca/cdc
Contact Brian Poser

Phone: 416-736.5297

E-mail: bposer@yorku.ca

The Coumdling and Development Centre (CDXC)
recengnitzes that the divensity of the unéversity
community & 2 sourcee of excrflence, enrichment and
strength, The CDC affirms its commitment to buman
rights, and i particular to the principle that every
member of the York community s a right to equitable
treatment without harasment ot discrimination on the
grounds probiibited by the Ontaro Human Rights Code,
indading race, ancestry, place of origin, attzenship,
aeed, sex, soud orertation, age, marital sttus, or
disalility.

Making Lecture
Notes at
University

Tips to help you make the grade!

0l

X

Learning Skills Program,
Counselling and Development Centre
York University

Online at : http://weonyorku.ca/cde
Contact: Brian Poser

Phone: 416:736-5297

E-mall: bposer@yotku.ca



Why s it unportant to Take Notes!

MNotes serve as the basis for continued study
of your course cancepis and provide a sort of
paper-based memary for the lecture. Mot
only does the activity of making notes in
lecture help to keep you involved in the clys,
but notes are a starting place for you to relate
ideas within the course ind to highlight amy
questions you may have. Notes become
your source for review, critical thinking and
exqm preparation, and feor ereating arquments
for essays

Active Listen

Taking nates from lecture (s 3 thinking
activity, Elfective listening involves avolding
premature |judgment of the speaker, paying
attention, and developing an interst for
listening to the lecture, As a lecture proceeds,
pay patticular attention to the beginnings
and endings of the lecture ta gain a belter
sense of its outline and main points, then
summarize and anticipate the direction of the
lecture. Evaluate the ideas you hear, select
imporant information to record, and ask
questions about what you hear. Avoid the
passive listener approach of trying to "get it
all™, instead, listen For main Ideas, key detalls,
and transitional phiases which point to the
structure and focus of the lecture,

Be Selective

It is your job to determine what is important,
When taking netes in clas, you will likely
find it difficult to write down every detail.
You do not need to take down all the
information in lectures, or from a text,
especially when they overlap. Focus on

information that reflects tne main themes of
the course, keywords from overheads or
chalkboards, informaticon that is repeated or
s conlusing, and details that Ll an comarss
readings, and previous bectures, Prepare for
the lecture by reviewing the course outline,
by reviewing previaus nodes, or by reading
the amigned chapler or articls. You may find
it useful to use your course outline and
reddings as 4 quide.

Less is More

it is helpful to develop and employ
abbrevigtions when making notes. Come up
with short forms of fequently used long
words (2.9, b/c for because) and use these
short forms when recording information.
Paint form phrases, abbreviations and
s:,lmbn[:i should pmhaHy b ased Iny place af
full sentences in mont situations. Obvious
exceptions would be when there's a definition
ar information presented that you don't
understand. Symbols (such as = or *I" or *1*)
are useful for signifying importance , o cin
be used to point cut areas which requite
further explanation. Using point-form or
abbreviations can help you write bess and
listen more as you try to cpture the essence
of the lecture.

Tike notes so that the organization and
relative importance of ideas are reflected in
the notes. Maybe leave a little open space to
add information later. Coméder a format that
promotes review and can be used Lo best
your understinding of the material. Cornell
nerbes and Mind Maps (mapping notes) are
ideal for this purpose. For the Comell style

notes, divide the page into twa colums such
that the left column is slightly larger than the
margin and the ather occupies the remainder
of the page. Take point-fonm notss from
class in the right hand column and fill in the
left column with key concepts and ideas when
reviewing your motes,

Commel| Motes
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Tor creste mapping notes which are a mare
visual format, circle the main concept in the
center of the page. Each topic branches off
individually from this circdle and then the
ideas araund this topic are listed there.
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SYMBOLS, ABBREVIATIONS AND CLUES
For Use in Note-Taking
Symbols and Abbreviations

Use symbols and abbreviations whenever possible. The following symbols will help you take
notes faster.

= same; equal - negative; subtract ie thatis

# not equal / divide; per w/  with

> greater than X times w/o  without

< less than @ at w/in within

~ approximately 1 new idea; paragraph b/c  because
- therefore 1 up; increasing % very

# number —  resulting in esp especially
& and ! down; decreasing inc include
() quantity Q  female imp important
*  most importantly d  male

+ positive; add; also eg for example

Verbal, Visual, and Nonverbal Clues
Learn to read the lecture style of each of your instructors and use their verbal, visual, and
nonverbal clues to identify important information.

Listen for Verbal Clues

“This is important. You need to know and understand this. This will be on the next test.”
“As I have already said...” (ideas are repeated).

“Be sure you copy this information (from the overhead or chalkboard).”

“If you haven’t already done so, be sure you read carefully the information on pages...”
“I can’t emphasize enough the importance of...”

Words such as: kinds of, steps, advantages, the main point, the most important reason...
Intonation (pitch of his or her voice); volume of voice; and rate of speech

Watch for Visual Clues

e Writing on the chalkboard

e Visual graphics displayed on a screen
e PowerPoint presentations

Cue in to Nonverbal Clues

e Body stance, hand gestures, facial expressions (forehead wrinkles, eyebrows rise)

e Pauses to look at notes or give students time to write

e Writing information on the board, pointing to parts of it over and over, and circling words on
the board

Sources: How to Get Good Grades in College by Linda O’Brien; Essential Study Skills by Linda Wong



Outline Notes
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Cornell Notes on Reading
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Minorities and Stardorm
Srark, B {1994). Sociclagy. Sth Edition

A = African - Amencan

The majority of plapers on evary wam = the
Mational Basketball Assocation are African-
Armerican VWhite bowing champions are rare. A
far greater proparton of professional football
players are African-American than would be
expected based on the size of the African-
American population. Furthermere, African-
Arnesicans began to oxoel in spors long
befare the Civil Reghts Movement broke down
barriers excluding them fram marny ather
pecupations. This has ked many people. both
African-dmerican and whine, b conclude mat
African-Americans are bom with a matural cl-
ent for athletics. How else could they have
come to dominate the ranks of supersars!

The treuble with this biclopical explnatian
of African-Americans in sports is that it
ignores an obvicas historical fct: ki oypical
for minorities in Morth America t ke their
firse substantial progres in sports (and. for
similar reasons, in enterminment).¥ho woday
wiousld suggest that Jews have a biclogical
advantage n athbemics! et at the mrn of the
century, the number of jews who excelled in
sports far exceeded their proportion in the
populagion. And late in the mineceench century,
the Irish dominated sports o almost the same
merent as Afrcan-Americant have done in
recent decades.

By examining an encyckopedia of boxing, for
example, we can draw accurate canclusions
about patterns of immigraton and periods at
which ethnic groups were on the botcom of
the stratifecation ::.-:l:cmThd-:minnum
of baxdng in the kter half of the nineteenth
eantury is obvigus from the names of heavy-
weight champions, beginning with barcknuckde
champ Med O'Baldwin in 1867 and including
Milee MeCoole in 1849, Paddy Ryan in 1880,

Johan L. Sullivan in 1889, 2nd Jim Corbett in
1997 The list of champions in lower-weight
devisons during the same era is darminated by
fighters named Ryan, Murphy, Delanay, Lyruch,
' Brien, and McCoy

Early in the: owentieth century, Irish names
hecarne much less common amang beodng
champions., even though many fighters wha
were net Irish took Irsh ring marmie. Suddenly,
charmpicns had names like Barding Levinsky,
Muie Rosenbleom, Banny Learard, Abe
Gaoldstein, Kid Kaplan, and lzzy Schwarce This
wat the Jewish era in boxing.

'|'|'|r|.1|1"|es dropped out of the
lists, andifraliarjand eastern European names
eame 1o the fore: Canzoneri, Battalina,
Lalnte, Graziana, and Basilic: farosz,
Lesnavich, Zale, Riskn, Heswk, znd Serve. By
the 19405 fighters were disproportonately
African-Amarican, Todsy(Adric i
dornination of besdng bas already peaked, and
Hispanic names have bagun to prevail

The current cverrepresenttion of African-
Americans in sports reflects two things: first, 2
Jack of other avenuss to wealth and farme, and
secord, the fact that minority groups can over-
crane discrirmnation mast easdly in oooups-
ticns where the guoly of individwal perfarmaonce
is most cosily and goourgtelr exsessed (Blalock,
|947). These same factors led to the ovarrep-
resentation of other ethnic groups i sports
eaurlbar im Ristory.

It ix afven difficult 1o know which applicants
tor 2 lgw scheol or a pilat training school are
the mest capabbe. But we can see who can
best or hit a baseball The demonstration of
talent, especially in sports and entertainment,
tends to break down barrers of discrimina-
tion. As these fll, oppormnities in these areas
for wealth and fame open up, while other
cpportunities remain €losed Thus, minosity
groups will agpire  those areas in which the
opportunites are open and will tend 1o over-
achieve in these areas.
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